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Before beginning, consider completing a KWL chart with your students to assess
prior knowledge and plan for further instruction.

KWL (Know, Want to know, Learned)
Step 1 Download a KWL chart (https://www.eduplace.com/graphicorganizer/pdf/kwl.pdf), or
have students create their own with three columns and two rows — one row for the headings
and one larger one in which to write. Label the first column with a K for “What I Know,” the
second with a W for “What I Wonder,” and the third with an L for “What I Learned” or a variation
of this. Introduce the KWL strategy and model how to use it with the topic.
(https://www.nbss.ie/sites/default/files/publications/kwl_comprehension_strategy_handout__cop
y_2_0.pdf)
Step 2 As a class, brainstorm what students already know about Shakespeare, the Elizabethan
era, or about either of the plays. Highlight the importance of prior learning and how life
experience and making connections to what we already know is a very important part of
learning. Write these ideas under the K column.
Note: This step can also be done after reading some of the information in this study guide to
give students a bit of prior knowledge.
Step 3 Now have students generate a list of what else they want to learn or questions they want
answered. Continue to demonstrate how to organise and categorise their suggestions and how
to use this information to set a purpose for viewing. Note: There will be time for questions
following the workshop in which students will be able to ask their questions and get answers
from the facilitators. They may want to ask the facilitators about their careers, Shakespeare, or
about performing Shakespeare.
Step 4 After the workshop, the class can discuss and record what they learned in the L column,
especially paying attention to W questions that were answered during the workshop. Provide
multiple opportunities for students to use the strategy in pairs or small groups until they can use
the strategy independently. The L column can also serve as notes for review and revision.
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Section 1

Playwright – William Shakespeare
William Shakespeare (April 26, 1564 – April 23, 1616) was an
English poet, playwright, and actor, widely regarded as the
greatest writer in the English language and the world's
pre-eminent dramatist. He is often called England's national
poet, and the "Bard of Avon". His extant works, including
collaborations, consist of approximately 38 plays, 154 sonnets,
two long narrative poems, and a few other verses, some of
uncertain authorship. His plays have been translated into every
major living language and are performed more often than those
of any other playwright.
Shakespeare was born and brought up in Stratford-upon-Avon,
Warwickshire. At the age of 18, he married Anne Hathaway,
with whom he had three children: Susanna, and twins Hamnet
and Judith. Sometime between 1585 and 1592, he began a successful career in London as an
actor, writer, and part-owner of a playing company called the Lord Chamberlain's Men, later
known as the King's Men. He appears to have retired to Stratford around 1613, at age 49,
where he died three years later. Few records of Shakespeare's private life survive, which has
stimulated considerable speculation about such matters as his physical appearance, religious
beliefs and whether the works attributed to him were written by others.
Shakespeare produced most of his known work between 1589 and 1613. His early plays were
primarily comedies and histories, and these are regarded as some of the best work ever
produced in these genres. He then wrote mainly tragedies until about 1608, including Hamlet,
Othello, King Lear, and Macbeth, considered some of the finest works in the English language.
In his last phase, he wrote tragicomedies, also known as romances, and collaborated with other
playwrights.
In the 20th and 21st centuries, his works have been repeatedly adapted and rediscovered by
new movements in scholarship and performance. His plays remain highly popular, and are
constantly studied, performed, and reinterpreted in diverse cultural and political contexts
throughout the world.
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Instructions: Using books from your library, or allowing students to use computers, instruct students to
become detectives, finding the answers to 5 “spaces” in a row. The first student(s) to get a Bingo, wins!
Extension: Have students find the answers to the questions in all of the spaces for a “blackout”.

Shakespeare
When (the
century) did
Shakespeare
live and work?

Name a
Shakespearean
comedy.

What is a
quarto?

What 3 types of
plays did
Shakespeare
write?

What are stage
directions?

Bingo

What is prose?

What is a
monologue?

What is a
soliloquy?

Name the two
types of writing
Shakespeare is
known for.

What country did
Shakespeare
live in?

What is a
dialogue?

True or False?
The stage was
very complex
and featured lots
of fancy and
expensive
props.

Name a
Shakespearean
tragedy.

What is iambic
pentameter?

Who was the
queen during
Shakespeare's
time?

Free Space

Name a
Shakespearean
history.

What is
Shakespeare's
first name?

What was the
name of the
theatre where
Shakespeare's
plays were first
performed?

What was the
name of
Shakespeare's
acting company?
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What is blank
verse?

Who was
Shakespeare
married to?

True or False?
Many beautiful
actresses
performed in
Shakespeare's
plays.

What is a
sonnet?

What is a folio?
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De-mystifying Shakespeare's language
Language is constantly evolving!
Examples of present day slang: Cash me ousside, howbow da? YOLO! Hundo P.
Shakespeare didn't write in a foreign language, he wrote in modern English for his time (late 1500s that's over 400 years ago!). If a word didn't exist, he made one up. He introduced approximately
3,000 words to the English language. Some of the most interesting words are used as insults.
Activity: Insult ball game.
Directions: Combine one word or phrase from each of the columns below and add “Thou” to the
beginning. If thou knowest the meaning of thy strong words, thou shalt have the perfect insult to fling
at the wretched fools thou hatest. Hint: Check a Shakespearian Dictionary Website for the
definitions. Let thyself go. Mix and match to find that perfect barb from the bard! After each student
has a chance to create their insult, have everyone stand in a circle, then they will take turns throwing
a ball while “hurling” their insults at each other.
Column A

Column B

Column C

bawdy
brazen
churlish
distempered
fitful
gnarling
greasy
grizzled
haughty
hideous
jaded
knavish
lewd
peevish
pernicious
prating
purpled
queasy
rank
reeky
roynish
saucy
sottish
unmuzzled

bunch-backed
clay-brained
dog-hearted
empty-hearted
evil-eyed
eye-offending
fat-kidneyed
heavy-headed
horn-mad
ill-breeding
ill-composed
ill-nurtured
iron-witted
lean-witted
lily-livered
mad-bread
motley-minded
muddy-mettled
onion-eyed
pale-hearted
paper-faced
pinch-spotted
raw-boned
rug-headed

canker-blossom
clotpole
crutch
cutpurse
dogfish
egg-shell
gull-catcher
hedge-pig
hempseed
jack-a-nape
malkin
malignancy
malt-worm
manikin
minimus
miscreant
moldwarp
nut-hook
pantaloon
rabbit-sucker
rampallion
remnant
rudesby
ruffian

Insult:
Thou ____________________
____________________
__________________
Definition:
You ____________________ ____________________
__________________
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Hey, you!
Fear not thees and thous! They both mean you, and they follow a pattern.
thou = you (subject)

thee = you (object)

ye = you (plural)

thy = your

thine = yours

The same, just shortened
Shakespeare used a lot of contractions, especially to maintain iambic pentameter (more info to
follow).
wi' = with
I' = In
t' = to
't = it
e'en = even (sounds like een)
nair)

o' = of
'tis = it is
e'er = ever (sounds like air)

'twas = it was
ne'er = never (sounds like

Sayest thou what?!
Verb conjugation also follows a pattern. It's just a little more complicated than English verb
conjugation is now.
Now (to speak)
I speak
We speak
You (s) peak
You (pl) speak
He/she/it speaks
They speak

Then (to speak)
I speak
We speak
Thou speakest
Ye speak
He/she/it speaketh
They speak

The rule for conjugating in Elizabethan English is:
2nd Person singular verb adds -est, (you give is thou givest)
3rd Person singular verb adds –eth (she gives is she giveth)
Examples of other verbs:
thou – art
hast
wilt
he— is
hath will

canst
can

thou – speakest
he— speaketh
you – speak

liest
lieth
lie

lovest
loveth
love

Modern English
you – are
have

will

can

What do you think?

dost
doth

hadst wouldst
had
would

couldst
could

shouldst
should

didst
did

thinkest
thinketh
think

do
What dost thou think?

What thinkest thou?

Activity: How to use your Insults
1) Write a short, simple scene, or use the one below.
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A: Hey!
B: Hello there.
A: Let me by, I have to cross this bridge.
B: You can't.
A: Why not?
B: Because.
A: Cause why?
B: Cause there's a bear on the other side.
A: Why didn't you say so?
2) Pepper your scene with as many insults as you like.
3) Read them aloud.
Literary Devices
Alliteration: The repetition of the first sound of two or more neighboring words.
Example: From forth the fatal loins of these two foes -Prologue, Romeo & Juliet
Onomatopoeia: The use of a word that sounds like what it means.
Example: Hark, hark! Bow-wow. The watch-dogs bark! Bow-wow. Hark, hark! I hear the
strain of strutting chanticleer cry 'cock-a-diddle-dow!' -Ariel, The Tempest
Metaphor: The use of a word or a phrase denoting one kind of object or action in place of the one
actually being described, to imply likeness or analogy between them.
Example: All the world's a stage, and all the men and women merely players.
-Jaques, As You Like It
Simile: A comparison of two essentially unlike things, in which a particular similarity is pointed out by
the use of like o
 r as.
Example: This is the sergeant Who like a good and hardy soldier fought 'Gainst my
captivity.
-Malcolm, Macbeth

Personification: The representation of an inanimate object or abstract idea as a personality or
as having human attributes.
Example: My gashes cry for help. -Captain, Macbeth
Antithesis: The juxtaposition of opposing or contrasting ideas.
Example:
To be or not to be. -Hamlet, Hamlet
Fair is foul, and foul is fair. -Witches, Macbeth
Pun: A play on words.
Example:
Mercutio: “Nay, gentle Romeo, we must have you dance.”
Romeo: “Not I, believe me. You have dancing shoes
With nimble soles; I have a soul of lead
So stakes me to the ground I cannot move.”
Context: Romeo is reluctant to attend a party because he is suffering from a broken heart.
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Double Entendre: A word, phrase, or passage having a double meaning, especially when the
second meaning is risque.
Example:
And loosed his love-shaft smartly from its bow
As it should pierce a hundred thousand hearts.
But I might see young Cupid's fiery shaft
Quenched in the chaste beams of the wat'ry moon
Explanation: While Oberon, King of the Fairies in A Midsummer Night's Dream, is telling a
story about Cupid shooting one of his arrows, a second, more sexual meaning lies behind his
words.
ex. love shaft = Cupid's arrow (literal meaning) or penis (double entendre)
Shakespeare's poetry
Shakespeare was a poet/playwright. He wrote his plays in either prose or verse and often in iambic
pentameter.
Prose is just regular writing, like in a paragraph.
-used by lower class characters, for humor, in idle conversation, and by cynical characters
(like Mercutio and Iago).
Verse refers to poetry with a constant meter or rhythm. It can be either rhyming or blank
(unrhyming).
-used for higher class characters and in important moments.
Iambic Pentameter
10 syllables a line in 5 foots, or iambs (one foot is two syllables or beats)
In each foot, the first syllable is not stressed, the second syllable is stressed

But soft!
foot

What light
foot

through yonfoot

der winfoot

dow breaks?
foot

Note:
● One line is often split between two speakers, so the 2nd half starts in the middle of the page,
away from the left margin.
● This syllable pattern is why Shakespeare often put words in a weird order (ie. talking
backwards) and used words in new ways.
● Sometimes words are skipped ("I'll to England")
● If there's no punctuation at the end of the line, don't pause!
● If there's an accent on the -ed at the end of the word, pronounce it as a syllable; "Romeo is
banished" is 7 syllables
Activity: Iambic pentameter name game.
Directions: Have students create a phrase of iambic pentameter as if they were introducing
themselves. Ex: My name is Angela and I like dogs. Or: I'm Ang'la and I was born on the 9th.
Activity: Paraphrasing/Translating
Now that you have all of the tools, try and translate or paraphrase the following passage:
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CELIA O my poor Rosalind, whither wilt thou go?
Wilt thou change fathers? I will give thee mine.
I charge thee, be not thou more grieved than I am.
ROSALIND I have more cause.
CELIA Thou hast not, cousin.
Prithee, be cheerful. Know’st thou not the duke
Hath banished me, his daughter?
ROSALIND That he hath not.
Last thoughts
● The English language may have changed over the past few hundred years, but the emotions
are exactly the same. Every Shakespeare character deals with emotions and themes that
are still vibrant today. And THAT is why we still study Shakespeare.
● Always try to make sense of the text on your own first. Often times there are notes
along the side of the page to help you. There are also many internet sites if you get
stuck. When in doubt, go to No Fear Shakespeare: nfs.sparknotes.com
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The Elizabethan Era
The Elizabethan Era took place from 1558 to 1603 and is considered by many historians to be
the golden age in English History. During this era England experienced peace and prosperity
while the arts flourished. The time period is named after Queen Elizabeth I who ruled England
during this time.
English Renaissance Theatre
The Elizabethan Era is perhaps most famous for its theatre and the works of William
Shakespeare. English Renaissance theatre began with the opening of "The Red Lion" theatre in
1567. Many more permanent theatres opened in London over the next several years including
the Curtain Theatre in 1577 and the famous Globe Theatre in 1599.
The period produced some of the world's great playwrights including Christopher Marlowe and
William Shakespeare. Today Shakespeare is considered the greatest writer of the English
language. Popular genres of theatre included the history play, the tragedy, and the comedy.
Other Arts
Theatre wasn't the only form of art to flourish during the Elizabethan Era. Other arts such as
music and painting were popular during the time. The era produced important composers such
as William Byrd and John Dowland. England also began to produce some of its own talented
painters such as Nicholas Hilliard and Queen Elizabeth's personal artist George Gower.
Navigation and Exploration
The Elizabethan Era saw the rise of the English navy with the defeat of the Spanish Armada in
1588. It also saw many improvements in navigation which were highlighted when Sir Francis
Drake successfully circumnavigated the globe. Other famous English explorers included Sir
Walter Raleigh who established the Virginia Colony and Sir Humphrey Gilbert who discovered
Newfoundland.
Clothing and Fashion
Clothing and fashion played an important role among nobles and the wealthy during this period.
There were actually laws that said who could wear what types of clothes. For example, only
members of the royal family could wear clothing trimmed with ermine fur. The nobles wore very
fancy clothes made from silk and velvet. They used bright colors and had large ruffles on their
wrists and collars.
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Government
The government in England during this era was complicated and was made up of three different
bodies: the monarch, the Privy Council, and the Parliament.
The monarch was Queen Elizabeth. She was very powerful and determined most of the laws of
the land, but she did have to get approval from Parliament to implement taxes. The Privy
Council was made up of the queen's closest advisors. They would make recommendations and
give her advice. When Elizabeth first became queen there were 50 members of the Privy
Council. She reduced this over time until there were only 11 members by 1597.
Parliament had two groups. One group was called the House of Lords and was made up of
nobles and high ranking church officials such as bishops. The other group was the House of
Commons which was made up of commoners.
Interesting Facts about the Elizabethan Era
●
●
●
●
●

The Royal Exchange, the first stock exchange in England, was established by Thomas
Gresham in 1565.
Queen Elizabeth was a Protestant and was constantly in danger of being assassinated
by Catholics who wanted to replace her with Mary, Queen of Scots.
Coaches became a very popular mode of transportation in England with the wealthy and
nobles during this time.
Queen Elizabeth never married nor had children. She said she was married to her
country.
English poetry flourished including the sonnet. Famous poets included Edmund Spenser
and William Shakespeare.
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The Elizabethan Era (1558-1603): A Web Quest

"I may not be a lion, but I am a lion's cub, and I have a lion's heart!”
- Elizabeth I, Queen of England 1558-1603
Introduction: To fully appreciate Shakespeare’s works, it is important to learn about the time
period in which his works were written. This activity requires students to investigate life during
the Elizabethan Era (the 16th century) in England. The investigation will enable students to
understand the people, places, and events of the Elizabethan era and, in effect, provide a
deeper appreciation of Shakespeare’s plays. This activity will also help students understand
how society influences literature. As students navigate through the websites provided below, the
questions included under each topic heading will serve as guides – it is up to each group to
gauge what material is essential and necessary to share with classmates.
Task: Each student will be assigned to a group of at least two members. Each group will
investigate a specific topic and may do a presentation to teach the rest of the class about the
topic researched. The final product may be a group slideshow created via power point/Prezi/or
another alternate presentation format.
Method: Once groups are determined, teacher will assign the topic to be researched to each
group. ***The sites listed are suggestions. Each group should determine the validity of the
website before utilizing the information.
General Information on Elizabethan Period:
http://www.elizabethi.org/contents/
http://www.britainexpress.com/History/Elizabethan_life.htm
http://www.elizabethan.org/compendium/
http://www.elizabethan-era.org.uk/index.htm
Topic A: Clothing and Appearance of the Elizabethan Period
What were the typical clothes for people during the Renaissance? What did the upper classes
wear? What did the lower classes wear? What were the cosmetics of the era? What were
hairstyles like? Are there any elements of dress from that era that are still in use today?
#ShakespearesaskLive
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Elizabethan Cosmetics http://www.elizabethancostume.net/paintedface/index.html
Elizabethan Hair http://www2.springfield.k12.il.us/schools/springfield/eliz/hairstyles.html
Men's Fashion http://www2.springfield.k12.il.us/schools/springfield/eliz/mensfashion.html
Women’s Fashion http://www2.springfield.k12.il.us/schools/springfield/eliz/womensfashion.html
http://www.cwu.edu/~robinsos/ppages/resources/Costume_History/elizabethan.htm
Topic B: Elizabethan Health and Medicine
What were the sanitation/health conditions? What did people do when they fell ill? What were
common medical treatments and medicines? What was the Bubonic Plague and how did it
affect society?
http://www.elizabethan-era.org.uk/elizabethan-medicine-and-illnesses.htm
http://www.articlesbase.com/medicine-articles/medicine-in-elizabethan-england-485130.html
http://www.william-shakespeare.info/bubonic-black-plague-elizabethan-era.htm
http://www.learner.org/interactives/middleages/health.html
http://www.swopnet.com/engr/londonsewers/londontext1.html
Topic C: Youth, School, Entertainment, and Diversions of the Elizabethan Period
What were the forms of popular entertainment during this era? What did people do in their free
time? What was a school day like for a student in the Renaissance? Who attended school in this
period?
Children and Childhood http://elizabethan.org/compendium/40.html
Elizabethan Fencing http://jan.ucc.nau.edu/~wew/fencing.html
Elizabethan Card Games http://jan.ucc.nau.edu/~wew/T attershall-tb/cards.html
Topic D: Food and Drink of Elizabethan Times
What were the typical foods of the era? Be sure to include meats, vegetables, and fruits. What
were typical drinks? What methods were used to cook food? What methods were used to serve
food? Did the common people eat the same as the wealthy? Be sure to differentiate in each of
the above areas.
http://www.elizabethi.org/contents/food/ http://elizabethan.org/compendium/46.html
http://www.renaissance-spell.com/Renaissance-Food.html http://tudorhistory.org/topics/food/
http://www.the-tudors.org.uk/tudor-food-recipes.htm
Topic E: Elizabeth I and Gender Roles in the Elizabethan Era
When did Queen Elizabeth I come into power? How long was she in power? Who was her
father? Who succeeded her? What was her reign like? What was the status/role of women
within this era? (Married? Single?) What work did women do at the time?
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British History. http://www.bbc.co.uk/history/historic_figures/elizabeth_i_queen.shtml
Elizabeth I, queen of England. http://www.bartleby.com/65/el/Elizbet1Eng.html
http://www.bbc.co.uk/history/historic_figures/elizabeth_i_queen.shtml
Elizabethan women. http://www.elizabethi.org/contents/women/
The role of women. http://www.william-shakespeare.info/elizabethan-women.htm
http://www.bbc.co.uk/history/british/tudors/poverty_01.shtml
http://elizabethan.org/compendium/9.html
Topic F: The Elizabethan Theater
What were the various venues at which a play could be viewed? What was the price of
admission at the theater? Who went to the theater? How long were performances? How were
the actors paid? What type of people could become actors in Shakespeare’s day?
http://www.william-shakespeare.info/william-shakespeare-globe-theatre.htm
http://www.shakespearesglobe.com/about-us/history-of-the-globe
http://www.shakespeareinamericancommunities.org/education/elizabethan-theater
http://www.globe-theatre.org.uk/elizabethan-theatre.htm
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Section 2

Macbeth
Synopsis
Macbeth and Banquo, generals in the service of King Duncan of Scotland, are returning victorious
from battle when they are hailed by three witches who predict that Macbeth will become Thane of
Cawdor and then King of Scotland, whereas Banquo's descendants will be kings.
The first part of the prophecy is soon fulfilled when Duncan rewards Macbeth's loyal service and
names him Thane of Cawdor. Encouraged by this, and playing on her husband's ambition, Lady
Macbeth persuades him to murder Duncan while he is a guest at their castle. Malcolm and
Donalbain, Duncan's sons, flee to England for safety, fearing that they will be killed next. Macbeth,
now king, has Banquo murdered in an attempt to secure his own position, but Banquo's ghost
haunts him at a banquet.
Macbeth visits the witches again. They warn him to beware of Macduff, a noble who has also fled to
England, but assure him that he cannot be harmed by any man born of woman. Macbeth orders the
murder of Macduff's wife and children.
In England, Malcolm tests Macduff's loyalty and they then raise an army to march against Macbeth.
However Macbeth, armed with the witches' prophecy, believes that he is invincible.
As his enemies draw nearer, Macbeth learns that his wife has killed herself. He faces Macduff in
combat but when he learns Macduff was born by caesarian section, he realises that he must face
death.
With Macbeth dead, Malcolm is crowned King of Scotland.

Did You Know?
That uttering the play’s name aloud in a theatre causes bad luck?
●
●

●
●

●

Sixteenth century Scotland was notorious for its witch-hunts, mainly due to King James VI of
Scotland’s obsession with witchcraft.
To appease the King’s obsession, Shakespeare was said to have researched the weird
sisters in depth; their chants in Macbeth, and ingredients of fenny snake, eye of newt and toe
of frog, are supposedly real spells.
According to folklore, Macbeth was cursed from the beginning. A coven of witches objected
to Shakespeare using real incantations, so they put a curse on the play.
Legend has it the play’s first performance (around 1606) was riddled with disaster. The actor
playing Lady Macbeth died suddenly, so Shakespeare himself had to take on the part. Other
rumoured mishaps include real daggers being used in place of stage props for the murder of
King Duncan (resulting in the actor’s death).
The play hasn’t had much luck since. The famous Astor Place Riot in New York in 1849,
caused by rivalry between American actor Edwin Forrest and English actor William Charles
Macready, resulted in at least 20 deaths and over 100 injuries. Both Forrest and Macready
were playing Macbeth i n opposing productions a
 t the time.
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●

●
●

Other productions have been plagued with accidents, including actors falling off the stage,
mysterious deaths, and even narrow misses by falling stage weights, as happened to
Laurence Olivier at the Old Vic in 1937.
Instead of using the play’s name, many instead refer to it as The Scottish Play or The Bard’s
Play.
So how can you avoid catastrophe if you utter the play that shall not be named? Exit the
theatre, spin around three times, spit, curse and then knock on the theatre door to be
allowed back in…

Themes
Theme of Ambition
● Macbeth is set in a hierarchical world in which loyalty and service to the king is rewarded
with titles and land. When Macbeth is successful in battle, King Duncan rewards him with the
title ‘Thane of Cawdor’ because he is ‘worthy’.
● All of the characters have hopes for their own futures and the future of Scotland; however,
ambition that oversteps the moral boundaries is condemned and punished. In the opening
scene, we hear about ‘merciless’ rebels who have attempted to seize power and are
overthrown and executed.
Theme of Supernatural
● The very first thing we learn at the opening of the play is that there is a supernatural force,
which is first seen in the form of the three witches. They appear in ‘thunder and lightning’ and
plot to meet with Macbeth, before calling to their supernatural familiars and casting a strange
spell. Both Macbeth and Banquo believe in the witches' magic and power.
● This is a world where magic is a real presence, although it is associated with the devil. In Act
1 Lady Macbeth calls on ‘spirits’ and ‘murd’ring ministers’ to help her achieve her aims; in Act
2 Macbeth sees a ghostly dagger on his way to murder Duncan; and in Act 3 he sees a
terrifying apparition of his murdered friend Banquo. After Macbeth’s last visit to the witches in
Act 4 Scene 1, the supernatural presences disappear, although their influence remains.
Theme of Fate
● The witches make several prophecies and they all appear to come true. In Act 1, the first
prophecy is realised almost immediately when Macbeth is made Thane of Cawdor; this is
proof for both men of the witches’ power and Banquo remarks ‘What, can the devil speak
true?’ (Banquo, 1:3). However, as soon as Lady Macbeth hears of the prophecy, she wants
to speed up what has been ‘promised’.
● When Macbeth commits murder to achieve the crown, it becomes ambiguous whether his
fate is predestined or if he has been influenced to make choices out of his own free will.
● Macbeth also tries to cheat fate by sending murderers after Banquo and Fleance in order to
avoid the witches’ prophecy about them coming true

Characters
Macbeth: Macbeth is the Thane of Glamis and married to Lady Macbeth. He is a brave and
successful captain in King Duncan’s army.
Lady Macbeth: Lady Macbeth is married to Macbeth and lives at their home in Inverness.
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The Witches: The witches are three weird sisters who have supernatural powers. They plan to
meet with Macbeth after the battle and deliver prophecies to him and Banquo.
Banquo: Banquo is a friend of Macbeth and a fellow captain. Along with Macbeth, he has led the
Scottish troops to victory.
Macduff: Macduff is the Thane of Fife. He is married to Lady Macduff and has children.
Duncan: Duncan is the King of Scotland. He has two sons, Malcolm and Donalbain. He is a
well-liked and successful king.
Malcolm: Malcolm is King Duncan’s eldest son, and is set to inherit the throne after Duncan’s
death.
Ross: Ross is a thane in Scotland. He brings reports of Macbeth’s bravery to King Duncan.

Fleance: Fleance is Banquo’s young son.

For Discussion
(or ideas to be used as writing prompts)
Before your workshop:
●

What do you think the rules are surrounding ambition? When does it become an evil act to
pursue your ambition?

After your workshop:
● Who do you think the hero was? Who was the villain? Why?
● By referring to Lady Macbeth's actions, thoughts and words and the things that are said
about her, develop a character sketch of her.
● Are there any characters without ambition? Have your thoughts on the rules surrounding
ambition changed?
● Look at the prophecies that the three witches make and the moments when they come true.
Do you believe in their magic, or could there be another explanation? Are there any that you
cannot explain?
● Do you think the prophecies would have come true without Macbeth’s intervention? Do you
think the prophecy about Banquo's sons will come true?

Visual Art Prompts
Witches
Discuss with students what the witches might look like. Could they be elderly women, young
children, figments of Macbeth’s imagination or aspects of the environment on the heath? Every
director has a different interpretation of what they want the witches to look like.
In the Royal Shakespeare Company’s 1976 production of Macbeth, director Trevor Nunn wanted the
witches to be believable individuals so they were different ages dressed in different ragged clothing
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rather than three identical beings. The same company’s 1999 production, directed by Gregory
Doran, had the witches dressed differently from one another again, but this time they were dressed
in combat gear, like soldiers. However, in the 2004 production, directed by Dominic Cooke, the
witches had a different look by having them dressed similarly in simple black attire. Finally, in 2011
the company, directed by Michael Boyd, had a different portrayal of the witches by having the
prophecies delivered by supernatural children.

If you were directing Macbeth, how would you want the witches to look? Think about how the visual
representation of the witches change how the audience views them. How do the different
interpretations of the witches from the Royal Shakespeare Company influence the play?
Activity: Have each student draw a picture or find in magazines his or her idea of the perfect
Macbeth witch.

Drama Activities
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The Hot Seat: Gaining Perspective
A story can change depending on who tells it. People see the world from different viewpoints. A
group of people might see the same event from completely different perspectives and tell about
the event in very different ways.
Objective: Students will analyze events from the play through the perspective of different
characters.
Step 1: Make a list of the important events in the story of Macbeth.
Step 2: Set up the “hot seat”: a single chair in front of your classroom.
Step 3: Have students or a group of students choose one of the characters from the story.
Step 4: One by one, each student or group of students takes the “hot seat.” Have them
introduce themselves in the voice and manner of the chosen character.
Step 4: Using the list you made of important events in the story of Macbeth, ask the “characters”
in the “hot seat” questions about how these events affect them.
Step 5: After the class has interviewed several “characters,” discuss how the characters’
viewpoints differed. How were they alike? Was there a point in the story when most of the
characters’ viewpoints were the same?
Writing Extension: Describe 5 of the characters in the play: write down 10 adjectives
describing them then use your adjectives to write a paragraph description of each character.
Now write about one of the characters, describing them as another character sees them.
Describe one character from the perspective of a different character.
Conversations for Two
This improvisational activity will help you to begin thinking about the themes of the story. With a
partner, students brainstorm different scenarios that would fit the following situations. They then
carry out a conversation. If comfortable, students can share their conversations with the rest of
the class. Discuss the different choices made by pairs working with the same scenario.
1. You are Macbeth, and you hear the witches’s prophecy for the first time. What do you think?
Have a conversation where one student is Macbeth, and the other is one of the witches. As
Macbeth, do you believe in the magic of the witches? If so, what does a prophecy like this mean
to your ambitions when you are told you won’t lose? If not, do you still take the opportunity to
claim the throne seriously? As one of the witches, what are your motivations for sharing
Macbeth’s future with him? Are you concerned with making sure he believes you?
2. Brainstorm different scenarios for the conversation that Macbeth and Lady Macbeth would
have had for the first time after hearing the prophecy. Discuss the meaning of fate: do you wait
for it to happen to you, or do you go out and make it happen? As Macbeth, what is holding you
back from killing Duncan and claiming the throne? As Lady Macbeth, how do you justify murder
to fulfill fate?
3. When Macduff escapes to England to find Malcolm, he is met with a hesitant young prince
who is unsure of himself. What are some different scenarios between the two men as Macduff
tries to convince Malcolm to return? Is Macduff sympathetic, frustrated, angry? Why does
Malcolm hesitate? What makes a “good” ruler, and why does Macduff think Malcolm will be one
or, alternatively, why does Malcolm think he might not be a good king?
Revisiting the Story
Below, the plot of Macbeth has been simplified into five basic actions, one to accompany each
act.

#ShakespearesaskLive

21

Act 1: The witches prophesize that Macbeth will become King of Scotland.
Act 2: Macbeth and Lady Macbeth murder Duncan to claim the throne.
Act 3: Macbeth is haunted by Banquo after having him killed.
Act 4: Macduff convinces Malcolm to fight against Macbeth.
Act 5: Macduff kills Macbeth, and Malcolm is crowned the King of Scotland.
1. In groups, using the same outline, students create and present a series of five tableaux
depicting each of these key images that summarize the story of Macbeth.
2. Students then add seven more key images or actions to the summary.
3. Students can present their twelve part tableaux sequence adding background music to bridge
the transition from one tableau to the next in the sequence.
Movement: Discovering the Characters
As students work through the following exercise on the characters in the play, encourage them
to think about which characters are closest to Macbeth and influence him the most and which
characters affect him, whether it’s their words, deeds or even deaths that have the most impact.
1. Divide students into groups of three, providing them with the Character Facts for one of
the characters. Explain that these character facts introduce us to the character at the
start of the play.
- MACBETH • He is described as a ‘brave’ soldier and has been fighting for
Duncan. • He shares his news with Lady Macbeth when he meets the witches. •
He describes himself as ambitious.
- LADY MACBETH • She doubts Macbeth will do what needs to be done, and kill
King Duncan. • She is described by her guests as their ‘honoured hostess’. • She
believes the only way for Macbeth to become king is to murder Duncan.
- BANQUO • He is a friend and fellow soldier of Macbeth and has fought beside
him. • He seems to believe the witches before Macbeth does, asking them
questions. • He has a son called Fleance.
- MALCOLM • He is the first son of King Duncan. • King Duncan has only just
made him his official heir to the throne – so when Duncan dies Malcolm should
become king. • He flees to England for safety when his father dies.
- DONALBAIN • Duncan’s second child. • Runs to Ireland when his father dies, at
the same time Malcolm does. He does not say anything about his father’s death
but leaves to keep himself and his brother safe.
- MACDUFF • He is a thane who lives in Fife with his family. • Macduff travels to
Macbeth's castle with Duncan after the battle is won and seems loyal to the king.
• When Duncan dies, Macduff is very suspicious of Macbeth and is one of the
only characters not to go to his coronation.
- ROSS • He is a thane and is the one who delivers the message to Macbeth that
Duncan has given him a new title. • He is loyal to Duncan but also supportive of
Macbeth.
- WITCHES • There are three of them and they are described as ‘So withered and
wild in their attire, / That look not like th’inhabitants o’th’earth’. • They cast spells
and have planned their first meeting with Macbeth and Banquo. • They give
Macbeth and Banquo three prophecies, telling Macbeth that he will be king and
Banquo's sons will be kings, but they do not answer Macbeth and Banquo’s
questions directly.
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2. Ask each group to create a statue or freeze frame of their character, with one or two
people acting as the character and the other(s) moving them and directing them to
create the best and most effective image. How many things can they show about the
character?
3. Invite each group to share their freeze frames or statues, allowing the rest of the group
to look and to question their choices. How much can they work out about the character
from what they are seeing in front of them?
4. Invite the group who have created Macbeth to move into position in the middle of the
room and then ask the groups who have created statues of other characters to position
themselves around Macbeth, imagining how close or far away from him they are at the
start of the play. The directors can stand back and help the students in their group who
are part of the statue to make their decision.
5. Reflect with students on why they have made their choices. According to their ‘diagram’
who is the closest to Macbeth? Do they think this person has the most influence over
him? Look at the characters closest to him. What would need to happen for him to hurt
that person? Would he care if they died?
Writing Extension: Allow students time to create a drawn version of their diagram, with
Macbeth in the centre and the characters in his life around him. Extend this by asking them to
draw a second diagram of how important they each are in causing Macbeth’s downfall and
eventual death, with the most important being closest to him and the least furthest away. How
different are the two versions of the diagram? Which of the characters has moved the most –
i.e. was not close to him but is really important in causing his death or has nothing to do with his
death but was very close to him?
Sculpture Gallery
1.Divide the class into groups of 3.
2.Instruct each group to designate each group member as either A, B or C. Group member A
will be the “artist” and group members B and C are the ‘clay’.
3.Instruct the artists to use the clay to create a sculpture that captures the essence of the given
line. Artists must be sure to work gently with their clay, and remember that the clay can be
transformed into both inanimate objects or people, and can be manipulated to create facial
expression, suggest bold movement, or to create different levels. Artists must also be sure to
creatively incorporate the index card into the sculpture so that it may easily be read.
4.After about 5 minutes, the artists may finish and be invited to freely walk through the sculpture
gallery and appreciate each others’ wonderful works of art.
5.Repeat so that group members B and C each have turns to be the artist.
The following are examples of quotes that may be used to create beautiful sculptures!
1. “Fair is foul, and foul is fair.”
— Witches, 1.1.12
2. “It will have blood, they say: blood will have blood.”
— Macbeth, 3.4.152–53
3. “Double, double, toil and trouble;
Fire burn, and cauldron bubble.”
— Witches, 4.1.10–1
4. “By the pricking of my thumbs,
Something wicked this way comes.”
—Second Witch, 4.1
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5. “Out, damned spot! out, I say!”
— Lady Macbeth, 5.1.31
6. “What are these
So wither'd and so wild in their attire,
That look not like the inhabitants o' the earth”
— Banquo, 1.3. 40-2.
7. “Thou shalt get kings, though thou be none”
— Third Witch,1.3.69.

Writing Prompts
Point of View Questions
Example point of view questions:
-Use clues from the play and your own ideas to identify (character’s name) point of view. How
might the story be different if it was told by (another character’s name)?
-Identify the main point of view or perspective in the play by using details and your own
background knowledge. Explain another point of view or perspective that could exist.
-How might (character’s name) point of view differ from your own? Use three details from the
play in the explanation of your thinking.
-How might your background, experiences and perspectives have influenced the way you
understood the play?
-Using evidence from the play and what you can infer about the character’s point of view,
explain how it is similar or different from your own perspective.
-What does the character’s decision mean to you and how might it affect other characters in the
story?
Monologue Writing
Objective: In the exercise, students will map out the character traits of several of the characters
in the play. Then they will write a short monologue from the perspective of one of the
characters. Students will demonstrate an understanding of character traits, recall facts,
characters and events from the story.
Discussion Outline:
1. Use the character of Macbeth. This could be either a whole class or small group discussion.
• First plot out the main points of what happens to Macbeth in the play.
• Discuss what Macbeth does in each section.
• Discuss how Macbeth acts and interacts with different characters in each section.
• Make a list of words that describe Macbeth during each section.
• Choose four words from the list that best encompass his whole character.
• Discuss where in the play these character traits reveal themselves. (At this point, students are
acting like detectives to find evidence to back up the character traits they have chosen. What
the character does or says in the play is the proof that this word helps describe him/her.)
2. Then, have students choose one of the characters from the play and on their own complete
the character analysis process used above. Students fill in a character analysis diagram for their
character. In the middle of the diagram is written their character, then the four character traits
are drawn in circles flowing out of the center, then come out the proof is drawn in circles coming
out of the traits. An example of what this diagram looks like is at:
http://www.enchantedlearning.com/graphicorganizers/cloud/43.shtml
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3. Students think about what their character wants in the play. It should be expressed in the
form of a “to” verb. This is the character’s objective. Their objective should encompass what
drives them through the whole play.
4. Students write: My name is _________________ (Fill in name of character.) I want
to________________________. (Fill in what the character wants in the overall play.)
5. Students use the character’s objective as a jumping off point to write a short monologue from
their character’s point of view. The monologue should start with their completed sentence, I
want_________________________. The rest should tell how they go about getting what they
want or not. Or why they want it so much and why is it important to them.
Drama Extension: Students perform their monologues for the class.

Additional resources/
Sources for this study guide
Shakespeare on the Saskatchewan: www.shakespearesask.com
Royal Shakespeare Company, Macbeth: h
 ttps://www.rsc.org.uk/macbeth
Royal Shakespeare Company, Macbeth  Learning Zone:
https://www.rsc.org.uk/shakespeare-learning-zone/macbeth
Royal Shakespeare Company, MacbethT
 eacher Pack:
https://cdn2.rsc.org.uk/sitefinity/education-pdfs/teacher-packs/edu-macbeth-teacherpack-2018.p
df?sfvrsn=2
Utah Shakespeare Festival, Macbeth study guide:
https://www.bard.org/study-guides/macbeth-study-guide
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Section 3

The Tempest
Synopsis
As the play opens, a tempest-tossed ship is wrecked upon the shores of an enchanted isle whereon
dwell Prospero and his lovely daughter, Miranda, alone save for Caliban, a deformed and brutish
half man/half beast whom Prospero has enslaved, and Ariel, a dainty spirit of the winds and
Prospero’s servant. After the ship is split apart on the rocks and as the tempest begins to subside,
Prospero tells his daughter of his past life: Formerly duke of Milan, Prospero allowed his affairs of
state to lapse in order that he could study magic. Eventually his dukedom was usurped by his wicked
brother, Antonio, and Alonso, the king of Naples. The conspirators then set Prospero and Miranda
adrift in a “rotten carcass of a boat,” where they would have perished except for a humane Gonzalo,
who provisioned their craft with enough food and water for them to reach the island. During the
twelve years of their exile, Prospero has perfected his magical arts, gained control of the various
spirits and creatures that inhabit the island, and educated Miranda.
Knowing through his magic that his ancient enemies are in the wrecked vessel, Prospero brings the
voyagers safely ashore and scatters them in groups about the island. Ariel, at Prospero’s bidding,
leads Ferdinand, gallant son of the king of Naples, to the cave of Prospero—and Miranda, who does
not remember ever having seen any other man than her father, immediately is smitten with the
handsome prince. Prospero, who had hoped the two would fall in love, pretends to frown upon him,
subdues him with magic arts, and sets him to work hauling logs.
On another part of the island, Alonso, his brother Sebastian, Antonio, and others wander sadly,
convinced that the young Prince Ferdinand is dead. All but Sebastian and Antonio are lulled to sleep
by Ariel, but these two remain awake to plot the death of the sleeping king and their taking over of
his kingdom. They might have succeeded had not the watchful Ariel awakened the intended victim
just in time.
On a third isolated part of the island, Trinculo, the king’s jester, is reeling drunk. He encounters
Caliban, and they are soon joined by the butler, Stephano, who so delights Caliban with
“moon-liquor” that Caliban swears to follow him forever. The three then make their own drunken plot
to break free, through force, of their various masters, but Ariel, who has heard every word, lures
them astray with magical music.
Meanwhile Miranda and Ferdinand have exchanged vows of love, and Prospero, who is now
convinced of their true love, blesses their engagement. While the lovers are conversing, Prospero
and Ariel mock the king’s court with a lavish banquet which vanishes as soon as they try to eat. They
then rebuke them for their crimes against “good Prospero . . . and his innocent child.”
Finally, after Miranda and Ferdinand are treated to a prenuptial masque enacted by the spirits of Iris,
Ceres, Juno, and their nymphs, Prospero decides that all have suffered enough and that it is time to
forgive for injuries of the past. Spellbound by Ariel’s magic, everyone, for the first time, is brought
before Prospero, where he reveals himself as the wronged duke of Milan. Prospero first brings in
Prince Ferdinand, supposed dead, and announces his engagement to Miranda. He then frees his
faithful servant, Ariel, and returns the island to Caliban. The crew of the ship, which is magically
afloat again, arrives to take all back to Milan, and Prospero renounces his magical powers, with a
last order to Ariel to command “calm seas and auspicious gales” for the voyage ahead.
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Themes
Theme of Magic
● Prospero's magical power and ability to control spirits seems closely connected to his books.
Caliban, for example tells Stephano, ‘Remember / First to possess his books, for without
them / He’s but a sot, as I am, nor hath not / One spirit to command’ (Caliban, 3:2). He also
has a staff and cloak that help his magic.
● Moments of theatrical magic are when, for example, a character like Ariel is invisible to other
characters on stage in Act 3 Scene 2, or when Ariel emerges from the banquet as a harpy in
Act 3 Scene 3. Why do you think moments like this are enjoyable for an audience?
Theme of Betrayal
● Prospero’s deep sense of betrayal drives much of the plot of The Tempest. He tells Miranda
in Act 1 Scene 2 the story of how his brother Antonio betrayed him, leading to their exile from
Milan. It is Prospero's desire for revenge that brings Antonio, Alonso and the others to the
island.
● Prospero and Miranda feel their trust and friendship was betrayed by Caliban’s attack on her
which later leads Caliban to plot against them with Stephano and Trinculo.
● Alonso’s trust in Antonio and Sebastian is betrayed by their plot to kill him and Miranda even
feels she is betraying her father by falling in love with Ferdinand.
Theme of Power and Control
● The play opens with the power of nature shown by the storm, against which the power of the
king and his nobles is useless. We soon realise, however, that the storm is being controlled
by Ariel who is being controlled by Prospero. Prospero’s power as Duke of Milan was taken
from him by Alonso and Antonio and now he uses his powers, obtained through magic, to
control them and everyone else on the island. What Prospero can’t control is how people
feel. He hopes Miranda will fall in love with Ferdinand and acts hostile towards Ferdinand to
test how they feel about each other. In this case his actions seem successful but is the same
true with Alonso or Caliban, for example?

Characters
●
●
●
●
●
●
●

Prospero: Prospero used to be the Duke of Milan and now rules the island. He is Miranda’s
father.
Miranda: Miranda is Prospero’s daughter. She lives on the island with her father.
Ariel: Ariel is a spirit of the island and Prospero’s servant.
Caliban: Caliban is the son of Sycorax, a witch. He was born on the island and is
Prospero’s slave.
Ferdinand: Ferdinand is the prince of Naples, son of Alonso.
Trinculo: Trinculo is Alonso’s jester and Stephano’s friend.
Stephano: Stephano is Alonso’s butler. He is friends with Trinculo.
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●
●
●

Alonso: Alonso is King of Naples and Ferdinand’s father.
Antonio: Antonio is Prospero’s brother. He became Duke of Milan after overthrowing his
brother.
Gonzalo: Gonzalo is Alonso’s counsellor and trusted advisor.

For Discussion
(or ideas to be used as writing prompts)
Before your workshop:
● Why does a person betray another? Why does a person remain loyal to another?
● How do you think Prospero’s use of magic is linked to the theme of power and control?
● What is magic? Do you consider it good or evil?
● If you came upon a near-deserted island with not-quite-human inhabitants, how would you
behave towards them?
After your workshop:
Questions for Elementary Students:
● At the very end of the play Prospero decides to forgive his enemies. Why do you think he
does this?
● Have you ever been angry with a friend or sibling? Has a friend or sibling ever been angry
with you? How upset were you? How did you deal with your anger? Looking back on the
experience, would you have done anything differently? How did Prospero deal with his
anger? Did he deal with it appropriately?
Questions for Middle/High School Students:
● What is power? Why do people want power? How do people go about obtaining power? Is
the quest for power worth it at all costs? How does Prospero go about regaining his power?
Are his methods just? If you could obtain your ultimate power what would it be and how
would you go about obtaining it?
● The idea of forgiveness and revenge is a major theme in The Tempest. Find a major
example of each in the text and use it to answer the following question. Is it better to forgive
your enemies or give them a taste of their own medicine?

Visual Art Prompts
Storming on Shakespeare’s Stage
It’s no surprise that a play named The Tempest opens in the middle of a huge storm at sea. But how
can a director and a team of designers create that storm onstage?
In the past, there have been many different attempts by directors to portray the opening storm on
stage. Royal Shakespeare Company’s 1982 production, directed by Ron Daniels, designed the set
itself to be that of the ruined ship on which Prospero and his daughter had arrived on the island 12
years before. This set, with appropriate lighting, doubled for the storm-tossed ship in the play's
opening scene.
In 2006, Rupert Goold and his team opened the play with a shipping forecast and a gauze showing a
radio. Through the radio's speaker, the audience glimpsed the last moments on-board before the
shipwrecking. Projections of waves on moving curtains created atmospheric scene changes.
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How does the budget affect the staging of the storm? How realistically should the storm be staged?

Activity: Ask students to brainstorm different ways to present the storm and shipwreck onstage.
Then break the class into three groups and assign each a budget—one group has a high school
drama club budget, one has a regional theatre budget, and one has a Broadway theatre budget.
Each group should develop a concept or proposal for the storm scene, complete with lights, set,
sound, props, and costumes, considering their respective budgets. Have each group present their
ideas to the class.

Drama Activities
Who Controls the Magic?
In the following activity, students will explore Act 1 scene 2, looking at the relationship between
Prospero and Ariel but also experimenting with using visual imagery in performance.
1. Organise students into pairs and provide each of them with the copy of the scene.
2. Ask them to read it together first, aloud. Invite pairs to read through the scene again,
thinking about how the characters interact. Ask the student playing Ariel to remain in one
place, while Prospero moves freely around the space. Then, ask them to do the same
thing but with Prospero standing in one place and Ariel moving.
● Encourage students to think about their movements as they make them. Do they
make use of their movement? Are they close to the other character or far away?
Is it difficult for the character standing still to be in one place, does it feel right?
Did they move up or down at all?
3. Reflect with the whole group on what they think is happening in this scene. Who do they
think holds the most power? What clues in the language reveal this? Ask each pair to try
the scene again, now they are more familiar with it, trying it in the following ways:
● With Propsero unable to speak.
● With Ariel unable to speak.
4. In both these versions encourage students to use their bodies, hand signals, mimes or
any physical images to convey their responses. Invite some of the pairs to perform their
versions of the scene for the rest of the group.
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Post-Activity Discussion: Reflect together on what these scenes reveal. Which character was
more visual in their language and was easier to create images for? What does this show about
them? Was it equally difficult; do you think these characters understand each other? What is
their dynamic? Thinking back to their first reading of the scene, ask students to consider the
same question as the company did: who really has the power in this relationship? Who really
controls the magic on the island?
Staging the Gods
In The Tempest there is a scene where Prospero presents a masque to Ferdinand and Miranda.
In it, the goddesses Juno and Ceres appear and are joined by the messenger Iris. This was the
moment in the play in which the traditional masques of Shakespeare’s era would have been
seen on stage. In the following activity students will be able to think about how the characters of
Juno, Ceres and Iris would move and interact on stage given their power and status, and also
how they would show Iris’ lower status.
1. Ask students to move around the space, balancing it so there are no obvious gaps or
spaces.
2. Explain to students that in the play Juno is recognised because of her ‘gait’ or the way
she moves. Challenge them to start moving around the room, not like themselves but as
if:
● They are the Goddess of the Earth
● They are the Goddess of Love and Relationships
● They are a messenger to the Gods
3. Reflect with students on how they think these characters might move differently.
4. Invite students to move around the space again, but this time explain that you will
appoint one person to act as one of the Goddesses and everyone else should react to
them with the line from the text below.
● When you appoint a Juno they should say ‘I am the Goddess of Love and
Relationships’ and everyone else should reply ‘Highest Queen of State, Great
Juno’.
● When you appoint a Ceres they should say ‘I am the Goddess of the earth’ and
everyone else should reply ‘most bounteous lady’.
● When you appoint an Iris they should say ‘I am the Goddess of the Rainbow,
messenger to the gods’ and everyone else should reply ‘Hail, many coloured
messenger’.
5. Discuss with students what they think of the different reactions; which character
commands the most authority and respect? Who do they think has the most status?
6. Repeat the same activity, but this time students should appoint themselves and make
the same statement. Other students should still reply to them and move towards them. If
they can’t remember the right line for that character they can simply say ‘Hail!’
7. Explain to them that if they put themselves forward they will have to make some choices
about how they make people listen to them; can they stand in particular way that will
help them to be listened to, perhaps on a chair or standing tall? Do people hear them
when they speak quietly or does it take volume to make the room listen when they state
who they are?
8. Reflect with students on how it felt. Which was the most effective method of making
people listen? Which was the most powerful stance?
9. Ask students to form a circle and explain to them that they are going to stage the
entrance of the goddesses using one line in particular. This line is one of the lines Ceres
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delivers to Iris when she enters, ‘Hail, many-coloured messenger, that ne’er / Dost
disobey the wife of Jupiter’
10. Following on from exploring this entrance, you may want to invite students to think about
the whole scene and how the three characters might interact. In Royal Shakespeare
Company’s 2016 production the three performers who portray these characters are also
opera singers.
11. Discuss with students what other ways they can think of that could be used in their
versions to make these characters seem god-like and magical.
Post-Activity Discussion:  Reflect with students on what it tells us about Prospero that he can
call these figures to the island to bless Miranda and Ferdinand. How strong is his power do they
think?

Writing Prompts
Slaves and Servants
In The Tempest, Ariel and Caliban both serve Prospero and Miranda. In the Folio version of the play,
Caliban is described as a “savage and deformed slave.” Given that Ariel and Caliban are “natives” of
the island, what class issues does their relationship to Prospero bring up? What responsibilities does
a director have in staging The Tempest for a contemporary audience? Are Ariel and Caliban positive
or negative characters? How would you portray them today?
Ariel and Caliban in Visual Art (NOTE: this can also be used for Visual Art Prompt above instead
of brainstorming how to visually represent the opening storm)
Ariel and Caliban, two of Shakespeare’s non-human characters, have left much room for
interpretations in how they can be portrayed. The nineteenth century produced a number of artists
who were inspired by Shakespeare and put scenes of his play on canvas. Visit
http://www.english.emory.edu/classes/Shakespeare_Illustrated/TempestPaintings.html and find a
painting depicting Ariel or Caliban from The Tempest. Compare how you expected these characters
to look with the artist’s rendering. How do artists take ideas from literature and incorporate them into
their own work.
Ask students to create their own work of art based on character descriptions. Keep these images in
mind when you see the play and compare all three interpretations.

Additional resources/
Sources for this study guide
Shakespeare on the Saskatchewan: www.shakespearesask.com
Royal Shakespeare Company, The Tempest: https://www.rsc.org.uk/the-tempest/
Royal Shakespeare Company, The Tempest  Learning Zone:
https://www.rsc.org.uk/shakespeare-learning-zone/the-tempest
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Royal Shakespeare Company, The Tempest T
 eacher Pack:
https://cdn2.rsc.org.uk/sitefinity/education-pdfs/teacher-packs/edu-thetempest-teacherpack-201
6.pdf?sfvrsn=2
Stratford Festival, The Tempest study guide:
https://www.stratfordfestival.ca/learn/studyguides/2018/the-tempest-study-guide
Utah Shakespeare Festival, The Tempest study guide:
https://www.bard.org/study-guides/the-tempest-study-guide
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Coming to the Theatre
In order to ensure that you and your students have a safe and enjoyable day, please review the
following rules and share them with your students. We rely on our teachers/chaperones to do
the majority of the supervision while at the theatre. Should a behavioral problem arise, we will
ask the student to sit outside the theatre with a chaperone until the conclusion of the
performance. Please make every effort to see that students are attentive and respectful to the
theatre, the grounds, the actors, and our staff.

1. Before the Show
Be Ready!
● We have found that those who have an understanding of the play have a much
more enjoyable theatre experience.
● Make sure your students are prepared using the range of resources provided in
this study guide designed to support our productions and help you introduce the
plays.
Be Prepared and Be On Time!
● Performances in our theatre will start at the stated time! Plan for everyone in
your group to arrive at the theatre 30 minutes before show time.
● Students are welcome to dress casually, but we suggest dressing for the
weather. We recommend wearing a sweater or jacket and comfy shoes. Rain or
shine, the show will go on!
● Plan your lunch: Students are welcome to bring packed lunches. Light Snacks,
and beverages will also be available at our concession (cash, debit, and credit
accepted).
● There is the Kindle Cafe at Nutrien Wonderhub that is within walking distance.
They sell coffee, baked goods, as well as To-Go Sandwiches. However, if you do
choose to purchase food from there please contact the Cafe directly to ensure
there is enough food ready for you.
Parking
● Parking space is extremely limited. There are two, 2-hour-long, parking lots
available, but buses will be unable to manoeuvre within them.
● If you are travelling by bus, we suggest drop off happens at Nutrien Wonderhub.
From Winderhub, your group can walk over to our theatre on Meewasin Trail.
Please note that the walk between the Wonderhub and our Theatre will be about
five minutes, so plan accordingly to ensure your group will still arrive at the
Theatre 30 minutes before show time.
● The bus will have to park offsite.
● An alternative option is to call Saskatoon Transit ahead of time to book a bus to
pick up and drop off your group at the Nutrien Wonderhub using the 1010
Spadina Bus. Please ensure that you call ahead at (PHONE NUMBER) to make
sure the bus is available.

2. At the Show
Entering the Theatre
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●
●
●
●
●
●

Please have students stand next to the person they want to sit with (or away from
the people who might distract them), as they line up to enter the theatre.
House will open 30 minutes ahead of time for sitting. It will be Rush Seating, so
pick any seat in the designated section to sit in!
Once students are seated, they cannot change seats as it disrupts the flow of
traffic.
Chaperones: we ask that you spread yourselves out amongst your students to
supervise them during the show.
If you have any students that have mobility issues, please inform us upon
booking to ensure we have accessible seating available.
Bathrooms are available right outside of our Festival Gate and they are fully
wheelchair accessible.

Respect During the Performance
● Once the performance has begun, students and chaperones may only leave the
theatre in case of emergency. Please use the restroom before the show, after or
at intermission.
● Students may not leave the theatre during the performance unless accompanied
by a chaperone. Re-admission will be made at the discretion of Front of House.
● Aisles must be kept clear.
● There is no talking or whispering during a performance, as it can distract the
actors and other audience members.
● Please talk to your students about distracting behavior, including note-taking,
Photos and Electronics
● Photos, selfies, and video are permitted before the show starts, during
intermission, and after the show. Once the actors are onstage, please turn off
your phone, camera, or recording device, and silence anything else that emits
electronic sounds (cell phone, digital watch, etc.). Any social media posts about
the day we encourage to be posted with the hastag #ShakespeareSask.
Food
● You may eat in the theatre, but please refrain from eating during the
performance. Gum and other messy foods are also discouraged.
● Please have your students take all trash & recyclables with them when you leave.
There are bins provided.
● There is a water fountain connected to the public bathroom facility next to our
site. (Please Note: this fountain may not be in commission for the 2020 season,
however students can get water from the bar, where a jug will be placed).
Enjoy the Show!
● We encourage you to embrace the social environment outside and inside the
theatre and to bring your full, unique self to the performance as you make room
for others to do the same!

3. After the Show
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●

●
●
●

There will be an optional Talk-Back session where students will have the
opportunity to talk and discuss with the actors after the performance. Please
inform the theatre upon booking if your class intends to stay for the Talk-Back.
Chaperones, please keep an eye on your students and make sure they exit the
theatre in an orderly manner.
Use the Meewasin Trail to travel back down to the bus pick up area. For your
safety, please stay off the road to make way for cars.
The bus can pick your group up either at the Nutrien Wonderhub, or the Nutrien
PlayLand.
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